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Abstract 
Mobbing, in organizations, is a composition of systematic manners and is composed of hostile acts against one individual. The 
ultimate goal is to inflict stress on an individual that finally leads to his/her resignation from their position unwillingly. n the 
formation of Mobbing, organizational factors are as important as individual factors. This process is very harmful for both 
individuals and organizations, in fact, its influence is even more deeper when it is applied in educational institutions and the 
consequences are irreversible. This research paper aims to analyze the relationship between primary school teacher's perceptions 
of Mobbing resulting from the school officials and teacher's self-efficacy perceptions.The survey was conducted in 8 schools and 
was given to 412 instructors. In 
perception of the psychological terror; which is carried out by the school officials and colleagues an
scale was used to determine the level of self efficacy In 
terror applied by the school officials and colleagues is very low but level of self efficacy is found to be very high.  
The relationship between these two subjects is very little and there is usually a shift from one situation to another that is 
completely the opposite of the prior and conveys a negative meaning that is directly expressed in teacher's response to the 
situations.It has been determined that Mobbing that has been forcefully carried out by the school officials varies depending on 
some conditions such as age, gender, branch, type of work, number of years spent in the same school and number of years under 
the same administration, whereas, Mobbing that has been forcefully carried out by other colleagues varies depending on branch, 
type of work and number of years under the same administration.  
 
Key Words: Mobbing, Mobbing carried out by the school officials, Mobbing carried out by other colleagues, self-efficiency, psychological terror, 
psychological violence.   
 
1. Introduction 
In recent years, excessive amount of psychological pressure has been observed among employees in organizations 
more than the psychological stress they have. This psychological pressure which was examined by the authors such 
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them. According to these researchers, this pressure resulted in emotional attacks in order to wear away and 
prevent employees. Such emotional attacks can be seen amongst the same level of employees as it can be seen 
frequently between inferiors and superiors (Go  
 
2. Problem 
According to Leymann and Zapf (1996), Mobbing is the process of creating pressure on the person or persons in the 
workplace in a systematic way by the means of scare tactics such as anxiety and fear to the point of resignation from 
employment. (cited: Yildirim, 2008). 
The most effective way of leading organizations into their goal, especially in educational organizations is 
communication, interaction and coordination among employees. Hinda defines according to Erturk (2005) and 
other hand influences the other relationships. In an education system, which is almost entirely established on human 
relations, in order to achieve individual self-efficacy and organizational productivity, the relationship amongst 
employees should follow positive progress. It will be inevitable for unresolved long term disputes to turn into 
conflicts, from conflicts to organizational stress and eventually will turn into Mobbing in this kind of relationship. 
Profession of teaching, due to the stressful situations in educational environments and its special circumstances, 
carries a substantial risk especially in the mental health of individuals and consequently has a negative influence on 
the direction of their profession ( likan, 2007). 
nderlying causes of this behavior are domination and the desire to destroy 
and control (Davenport, Schwartz and Elliott, 2003, p. 5). n this way, the intended goal is to cause the individuals to 
lose faith in, to have negative thoughts on the level of their performance and to cause the result of self-assessment 
 
Perception of self-
achieve a performance and the ability to organize actions about their judgments. Moreover, this belief, which has an 
important place in human life affects the four basic psychological processes as it is specified (a) the cognitive 
processes, (b) motivational processes, (c) emotional processes, and (d) selection processes (cited: Akbas, 
Celikkaleli, 2006). 
Hoy and Tschannen-Moraine (2001) in their study of self-competence stated that "in the face of a new situation, an 
 
According to Bandura (2000), perception of competence to carry out the demands of their professions, affects the 
stress level and the physical health of those who work. Those with low self-efficacy due to heavy job demands that 
exceed their ability to cope with can experience physical emotional stress (cited: Karahan, 2008).   
s achievement. According to 
-efficacy beliefs in order to explain pre-service 
(Enochs and Riggs, 1990; cited: Ay, 2007). 
Ross and Bruce (2005, p.5) stated that teachers with high qualifications do less absenteeism and are less inclined to 
leave the profession. They maintain their profession for a long time. Failures do not push those teachers into 
depression, on the contrary, they respond to difficulties with renewed efforts (cited: Gencturk, 2008). 
According to Pines (2002), school teachers, who are exposed to chronic stress, exhibit the symptoms of burnout 
which include physical, psychological and behavioral elements. Some of the physical symptoms exhibited are listed 
as colds, headaches, sleep problems, ulcers, high blood pressure, muscle pains, excessive cigarette and alcohol 
consumption. According to Friedman (1991), psychological reactions are depression, hopelessness, frustration, 
unhappiness and absurdity. Behavioral responses are absenteeism, increasing number of problems with students and 
 
4763 Cevat Celep and Evrim Eminoglu /  Procedia - Social and Behavioral Sciences  46 ( 2012 )  4761 – 4774 
Low efficacy produces tension, performance anxiety and expectation of failure. Teachers who have negative beliefs 
will have doubts about their own qualifications. As a result, they tend to stay away from work that is perceived to be 
above their capacity and when faced with difficulties, they reduce their efforts or give up (Flores and Clark, 2004; 
 
-efficacy is an important factor in ensuring families to participate in the educational process. Teachers, 
who feel self-competent, are less concerned about the relationship between parents and teachers (Collins and other, 
2002, p. 5). DiGiulio (2004, p. 47) describe that the self-competent teachers try to establish a positive relationship 
with parents, school principle and administration. They get prepared well and use their abilities in a most productive 
way (cited: Gencturk, 2008). On the other hand, teachers with low self-
 affects their performance in other 
parts of life as well (DiGiulio, 2004; cited: Cimen, 2007). 
-
efficacy (Bandura, 1994). Studies to identify the relationship between self-efficacy and mobbing find out that as 
levels of self-efficacy increases, the acts of mobbing lessen (Natvig and other, 2001; Salmivalli, Kaukiainen and 
Voeten 2005). 
Studies in Turkey that have examined the issue in the context of mobbing and education, often dealt with the 
direction of mobbing, the demographic characteristic and attitudes of the victims who have been exposed to 
mobbing and have focused on the various types of mobbing. In this study, the relationship between the acts of 
mobbing and self-efficacy, which is thought to be one of the consequences of these acts, has been examined. 
In 
perceptions of Mobbing who have been the victim of mobbing or witnessed to such acts and teacher's self-efficacy 
 
 
3. Research Questions 
In 
the school officials -efficacy, this section seeks answers to the 
following questions; 
 
 I -efficacy 
perceptions? 
 Do teacher's perceptions of mobbing vary with respect to gender and subject? 
 Is there a difference in teacher's perceptions of mobbing applied by administrators in terms of age, work 
type, gender, individual discipline, working methods, branch and duration of time working in the same 
school and with the same principal? 
 I  
 Is there a relationship in the perception of teacher's self-efficacy and acts of mobbing applied by 
colleagues? 
 pplied by colleagues differentiate depending on gender and branch? 
 I
and duration of time working with the same principal 
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4. Research Method 
In this study, t
self-efficacy perceptions will be reviewed in screening model by using the relational-descriptive model. 
 
4.1. Study Sample: To determine the population of this research, the number of teachers in public primary schools 
and the number of managers were taken from Pendik district educational directory. The sample of 450 teachers 
working in 8 public primary schools is used. In determining the number of sample cases of mobbing, considering the 
notion that mobbing may occur more frequently in the schools that can host great number of students and teachers, 
the capacity of primary schools in terms of the number of teachers and students were taken into account. Random 
sampling technique was applied in the research. 450 surveys were distributed and 412 surveys were completed and 
returned by teachers   
 
4.2. Data Collection Instruments: To determine the sampling of the research, the number of public primary schools, 
teachers and administrators were taken from Pendik District Education Directory. The scale was applied to 450 
school teachers out of 8 schools, which were chosen out of 59 schools from 4 training sites in the district of Pendik 
by obtaining the necessary authorizations from stanbul Provincial National Education Directorate. 420(93%) of the 
scale was returned out of 450 scale distributed to the schools. 8 out of the returned scales were eliminated due to 
various reasons and only the remaining 412 scale have been analyzed.   
 
The data regarding  perceptions of mobbing were collected using an adapted version of LIPT (Leymann 
Inventory of Psychological Terrorization Questionnaire. After the original inventory was translated into Turkish 
relevant items were adapted for the present study. 
In addition we overviewed some other inventories developed by different researchers (Erturk, 2005; Aktop, 2006; 
Bahce, 2007; Bulut, 2007; Cakir, 2006; Ergener, 2008; Tayyar, 2008). Before we constructed the final version of 
our inventory   
 
In accordance with opinions and suggestions from the experts, scale was revised and the scale's draft included 55 
items. The survey questions in relation to mobbing are based on administrators and colleagues opinions, as in most 
other scales based on LIPT scale. This study aims to develop two separate measuring tools within a framework, 
which is based on mobbing applied by administrators and colleagues.   
 
4.2.1. Administrative- : The items of scale, which aims to determine the perception of 
mobbing applied by the managers, as a result of factor analysis, each of the 35 items in which factor loadings 
determined to be below. 45, in each experiment by subtracting one essay question from the scale, two-dimensional 
were obtained. Questions, having been translated from foreign language are likely to create problems of perception; 
being a creation of a different social structure, not being fully compatible with the cultural realities of Turkey and in 
particular stanbul, and each teacher's comments in the sampling vary because of the differences in values and 
perspectives, different types and forms of questions for the reasons sorted above are concentrated mainly in two 
dimensions. Therefore, the first dimension 
dimension is called, "attacks on the person's Reputation and quality of life". Dimensions examined as a result of 
factor analysis on the scale of LIPT, has seen to be compatible with the dimensions of "Emotional Violence Scale" 
developed by Onbasi (2007) and "Perception Scale" developed by Tayyar (2008). 
The first dimension of Administrative-source mobbing scale explains 64% of the total variance and composed of 16 
items relating to the dim
explaining 16% of the total variance, consists of 4 items relating to the dimensions of the "attacks against the 
Reputation and Quality of Individual's Life". Mobbing measuring scale based on Administrative-source mobbing 
explains 80% percent of total variance. As the result of analysis, the reliability coefficient of Cronbach's Alpha scale 
is at .92 
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Table 1. Administrative-  factor analysis results 
 
Attacks Against Social Statues and Occupation Factor Loadings 
1. My rights and ideas regarded as worthless due to my ethnic origins and place of birth. 0.937 
2. People at my school do not want to participate to the events that  organized. .932 
3. As previously assigned tasks terminated, which are within my responsibility, new ones are not assigned in 
the place of old ones. 
.916 
4. Task and responsibilities being refrained from me that are closely related to my abilities both 
characteristically and occupational. 
.907 
5. I have been left alone with heavy work load which is more than I can manage in order to not to accomplish 
the objectives of the specific projects 
.904 
6. I have been shown as target to the parents and students for all the wrongdoings in my school such as wrong 
decisions and the like. 
.894 
7. False rumors about me spread around in the school .889 
8. Due to my political views, my rights and ideas regarded as worthless .889 
9. The assigned task is being changed without any kind of notice .888 
10. I am being criticized for carrying out my duties completely. .885 
11. My communication with higher ranks outside the school environment is interrupted. .867 
 .846 
13. To take advantage of my legal rights has been interrupted (permission, referred to the report, additional 
tutoring, nursing, maternity leave, family allowances, etc). 
.845 
14. To take part in activities in which  can prove myself is blocked .840 
15. The most secluded class always reserved for  me .797 
16. My accomplishments will be ignored or less valued than what it s been .788 
Attacks o of Life and Reputation  
1. I have been hurt physically at the school .941 
2.  have been exposed to physical threats such as intervention of my personal life. .918 
3. In order to scare me acts of violence has been applied (pushing around, physical contact and slumming the 
door) and try to give the impression as if it was accidental. 
.878 
4. I get deliberate unnecessary and uncomfortable phone calls. .865 
 
4.2.2. Peer-source mobbing  scale: The items of scale, which aims to determine the perception of mobbing carried 
out by the colleagues, as a result of factor analysis, each of the 36 items in which factor loadings determined to be 
below .45, in each experiment by subtracting one essay question from the scale, two-dimensional was obtained. All 
the factors explain the % 85, 38 of the total variance. The first factor explains the %63, 00 of the total variance and 
. The reliability 
coefficient of Cronbach's Alpha scale of Peer-source intimidation is at .93 
 
Table 2. Peer-source mobbing  scale factor analysis results 
 
Attacks on Social Status and Occupation Factor Loadings 
1. At my school my religious opinion and belief is taken lightly  .932 
2. My communication with higher ranks of school officials outside of school is blocked. .913 
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3. They made me look ridiculous in front of parent and student  at my school. .901 
4. Necessary information, documents, and equipments are hidden from me in order to fail my 
objectives  
.899 
5. People at my school do not want to participate to the events  arranged .896 
6. The task that are under my responsibility is withdrawn from me and new ones are not 
assigned 
.893 
7. At my school, insinuations are made about my family to mock my private life .879 
8. Unfounded rumors has been spread around about me at my school .877 
9. The tasks that are assigned to me are changed without any notice .874 
10. My rights and ideas regarded as worthless due to my ethnic origins and place of birth. .859 
11.  have been continuously criticized for the work  do .852 
Attacks on t of Life and Reputation  
1.  get deliberate unnecessary and uncomfortable  phone calls.  .907 
2.  have been hurt physically at the school .907 
diculed at my school due to my physical disabilities .904 
4. n order to scare me acts of violence has been applied (pushing around, physical contact 
and slumming the door) and try to give the impression as if it was accidental. 
.891 
5. My efforts considered as flattery .889 
6. n order to fail me,  have been assigned to kind of tasks that   .853 
7.  have been exposed to acts of physical threats such as intervention of my personal life. .825 
8.  have been ridiculed at my school due to my gender .817 
 
4.2.3 self-efficacy perceptions scale: The third section of the research's scale, in order to measure the 
perceptions of teacher competence with the permission of Celep, teacher qualification scale is used and developed 
by Friedman and Kass (1999). The original scale consists of 30 articles and six sub-dimensions. 3 items located in 
the Control of Classroom discipline's dimensions section is removed from the original scale. 
As a result of factor analysis, 27 items that are used in -efficacy perceptions scale is categorized under 
5 factors. These factors are "teaching qualification" (1, 2, 3, 4, 5, 8, 9), "Organizational Participation" (23, 24, 25, 
26, 27), "Organizational Impact" (15, 17, 18, 19, 21), "Perception of incompetency" (6, 7, 16, 20, 22) and "Class 
care" (10, 11, 12, 13, 14). 
coefficient of .90 is. 
 
Table 3. -efficacy perceptions scale factor analysis results 
 
Teaching Qualification  
1.I see myself in the classroom as attractive person  and motivating and engaging students into the learning 
process.  
0,744 
2. During the learning process,  believe that i can overcome the unexpected problems.  0,712 
3.I believe that I can be very creative when working with my students 0,801 
4.I believe that I can establish a link between what   0,710 
5.I believe that I can easily learn from criticism 0,651 
6.I believe that I encourage my students to Express their feelings and thoughts freely 0,687 
7.I think my relationship with my students flexible and cooperative.  0,777 
9.I see myself as motivating and attractive in the classroom 0,744 
10. During the learning process, I believe that i can overcome the unexpected problems.  0,712 
Caring for Classroom  
1.I believe that I established good relations with parents for the good of my students 0,738 
2.I believe that I can make the less motivated students part of the classroom learning process 0,726 
3.I see students as a whole and learning is only a part of the whole 0,716 
4.I believe that I recognize and address the problems of students before it gets worse 0,582  
5.I coordinate my students to participate social activities that are in line with their talents and interests 0,641 
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Table 3. Continue 
 
Organizational Participation  
1. I can play an important role in solving school related problems 0,590 
2. I offer creative and constructive solution to school management 0,747 
3. I can present useful ideas to school 0,758 
4. I can play a leading role in the school 0,715 
5. If I want to I can be in a better position in the school 0,653 
Perceptions of Incompetence  
1. I believe that I ceive high grades 0,627 
2. I have difficulty in providing my students to show highest success possible. 0,548 
3. I think I  0,596  
4. I usually give up when  encounter with problems in my relations with colleagues and administrative.  0,694 
5. I find it difficult to have demands from school management 0,750 
Organizational Impact  
1. I think I am quite convincing in my relations and communications with school management 0,508 
2. I believe that I have a friendly relationship with school management 0,720 
3. I think I can participate in the decision-making process effectively 0,585 
4. I believe that in front of school management I can easily defend my ideas and my point of view. 0,564 
5. I think I am very effective on the school management 0,464 
5. Findings 
In this section, study findings and comments on the basis of these findings are presented together. The findings of 
the study collected and interpreted under the following headings and sought answers for the sub-questions of the 
research studied. 
5.1. Relationship between acts of mobbing applied by administrators and perceptions of teacher's self efficacy: This 
section of the survey aims to find if there are any changes in teacher's self efficacy perceptions as a result of 
mobbing applied by administrators. In order to determine such relationship, correlation analysis has been applied 
and the results are shown in Table 4. 
When table 4 examined, It has been observed a low level, inverse, negative and significant relationship with the 
following notions and their sub-dimensions; Mobbing carried out by managers against teacher, behaviors on the 
dimensions of "attacks against social status and occupation", teacher's competency, teaching efficacy (r =-, 199, p 
<.01.), organizational participation (r =-, 111, p <.05.) organizational domain (r =-, 167, p <.01.) and the class count 
(r =-, 204, p <.01). Between the same sub-dimensions of mobbing and "Perception of incompetence" a low level, 
linear, positive and significant relationship has been observed(r =, 156, p <.01.). Between the dimensions of 
Mobbing applied by managers "attacks on the person's quality of life and dignity" and teacher competence, teaching 
efficacy (r =-, 238, p <.01.), the organizational domain (r =-, 137, p <.01.) and class count (r =-, 234, p <.01.) low 
level, negative and significant correlation has been observed in the opposite direction. While there is no significant 
relations were found between the same sub-dimension of Mobbing and organizational participation (r =, 090, p> 
been observed(r =, 166, p < .01.). 
 
Amongst all dimensions except all the aspects of mobbing applied by manager and teacher competence, the 
perception of organizational involvement and inability, there is a low-level, negative and significant relationship in 
the opposite direction (R =-, 155, p <.01). Accordingly, increased mobbing applied by the administrator to teacher, 
can be said to show a decrease in teacher's self efficacy perception of competence when r2 taken into account, 
0.24% of the change in the perception of competence of teacher's surveyed is due to the actions of psychological 
Mobbing applied by the manager. 
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Table 4. Correlation values in regards to variables of teacher self-efficacy and acts of mobbing carried out by administrators 
 
 SSMS KYKIS OY OK OE YA SO YUPY 
OGR 
YTR 
SSMS 1         
KYKIS ,73(**) 1        
OY -,19(**) -,23(**) 1       
OK -,11(*) -,09 ,39(**) 1      
OE -,16(**) -,13(**) ,48(**) ,52(**) 1     
YA ,15(**) ,16(**) ,08 ,07 ,08 1    
SO -,20(**) -,23(**) ,80(**) ,44(**) ,50(**) ,10(*) 1   
YUPY ,99(**) ,82(**) -,21(**) -,11(*) -,16(**) ,16(**) -,21(**) 1  
OGR 
YTR -,14(**) -,15(**) ,80(**) ,70(**) ,74(**) ,40(**) ,81(**) -,15(**) 1 
** Correlation significant at 0.01 level* Correlation significant at 0.05 level 
SSMS: Attacks against Social Status and Occupation KYKIS: The attacks on the person s quality of life and Reputation 
OY: Teaching Qualification OK: Organizational participation OE: Organizational Impact, YA: The Perception of 
incompetencey, SO Caring for Classroom, YUPY: mobbing carried out by administrators OGR YTR: Teacher s self-
efficacy 
5.2. Investigation of teacher's self efficacy perceptions of the actions of mobbing applied by administrator in 
accordance with their individual features: In this section of the survey, the relationship between mobbing applied by 
managers and the individual variables is studied. The survey results were subjected to the Kolmogorov-Smirnov 
(KS) test and results in p <.05. Non-parametric statistical methods were used in tests pertained to this section as 
answers to issues of Mobbing applied by the managers showed significant deviation from normal distribution and 
contain a heterogeneous structure. According to gender and branch analysis, the results of Mann-Whitney U test is 
presented at Table 5 
 
Table 5. U-  self efficacy  perception of mobbing in terms of gender and branch applied by school administration. 
 
  N Rank mean Rank row U p 
Gender Female 191 192,75 36814,50 18478,50 ,025 
Male 221 218,39 48263,50   
Branch Classroom Teacher 208 193,06 40156,50 18420,50 ,017 
Secondary Teacher 204 220,20 44921,50   
 
When Table 5 examined, teacher's self efficacy perceptions of Mobbing applied by the managers according to 
gender and individual examination based on our review of the results of the Mann-Whitney U-test; mobbing applied 
by administrators in terms of gender [U = 18478.50, p <.05] and in terms of individual discipline [U = 18420.50, p 
<.05.] seems to vary. Considering the average row, male teachers compared to female teachers; branch teachers 
compared to classroom teachers are more vulnerable to actions of mobbing.  
 
self efficacy perceptions of mobbing applied by the managers according to the variables of age, marital 
status, education level, working methods, professional seniority, period of time working in the same school and with 
the principal, Kruskal-Wallis test results is presented at table 6 
 
According to table 6, Teacher's self efficacy perception of mobbing applied by administrators did not differ 
significantly according to the marital status [x2 (df = 2, n = 412) = 4.597, p> .05], education level [x2 (df = 2, n = 
412) =, 751, p>. 05] and occupational seniority [x2 (df = 6, n = 412) = 2.437, p> .05].  
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Table 6.  Investigation of teacher's self efficacy perceptions of the actions of mobbing applied by administrator in accordance with their 
individual features. 
 
  N Rank 
mean 
sd X2 p Significant difference 
Age  23  32 162 184,58 2 9,752 ,008 33-42 age, 23-32 age 
 33  42 189 222,19     
 43 and above 61 216,11     
Work 
Methods 
permanent  328 203,56 2 7,667 ,022 temporary-permanent, 
temporary 59 239,08    temporary- 
on payroll 
On payroll  25 168,20     
Working  
Period 
At The  
Same  
School 
Less than 1 year 89 173,88 3 10,399 ,015 1-5 years-1 year and 
under, 
6-10 years-1 year  and 
under 
1  5 years 211 215,00    
6  10 years 82 223,98    
10 years and above 30 195,72    
Working  
Period  
With The  
Same  
Principal 
Less than 1 year 221 178,85 3 28,684 ,000 1-5 years  1 year and 
under, 
6-10 years -1 year and 
under  
 
1  5 years 133 240,50    
6  10 years 43 243,64    
10 years and above 15 205,97    
5.2.1. Age: Teachers' self efficacy perceptions about the actions of mobbing applied by the managers show 
significant differences by age, [x2 (df = 2, n = 412) = 9.762, p <.05]. Findings indicate the effect of age variable on 
mobbing. Considering the group's row average, teachers in the age group of 33 to 42 compared to 43 and older and 
23 to 32 age groups are more frequent victims of mobbing applied by administrators.  
In order to find out what the difference is between the groups, Mann-Whitney U-test was used on the binary 
combinations of groups. As a result of the analysis, Teachers' perceptions differ in the age groups of 23-32 and 33-
42(U = 12515.50, p <.01). This difference in the age group of 33-42 can be interpreted as they are targeted more by 
their administrators. 
5.2.2. Work type: Teachers' self efficacy perceptions about the actions of mobbing applied by the managers vary 
significantly according to different modes of operation, [x2 (df = 2, n = 412) = 7.667, p <.05]. Considering group's 
row average, teachers who work on the contract basis are more frequent targets of mobbing than those who are on 
payroll or in paid staff status.  
In order to find out what the difference is between the groups, Mann-Whitney U-test was used on the binary 
combinations of groups. As a result of the analysis, perceptions of teachers seem to be different for those who works 
on the contract basis (U = 7980, p <.05). This difference can be explained as contracted employees are more 
exposed to mobbing. On the other hand, there are found to be differences in the perceptions of contracted teacher 
and the ones on the payroll (U = 511.50, p <.05). This difference is not statistically significant due to the sample 
number of teachers in the payroll status, but in support of a previous result. 
5.2.3. Period of time working in the same school:  Mobbing applied by managers working at the same school vary 
significantly depending on the duration of time working in the same school [x2 (df = 3, n = 412) = 10.399, p <.05]. 
According to row averages, teachers working in the same school from 6-10 years are more exposed to Mobbing. 
This group, respectively, followed by the teachers who work in the same school for 1-5 years, 10 years and older 
and six periods of 1 year. In order to find out the difference between the groups with the Mann-Whitney U-test 
result, 1 year and under and 1-5 years of differentiation was observed among the teachers working in the same 
school (U = 7494.50, p <.01). On the other hand, the difference was found in teachers' self efficacy perceptions of 
mobbing who work 1 year and under and 6-10 years in the same school, (U = 2782, p <.01). 
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5.2.4. Period of time working with the same director: In terms of period of time working with the same director, 
mobbing applied by managers shows a significant difference, [x2 (df = 6, n = 412) = 28.684, p <.01]. Looking at 
the row average, teachers 6-10 year-working with the same principal are more vulnerable to mobbing applied by 
managers. This group followed by teachers who work for 1-5 years, 10 years and older and for a period of 1 year 
and six years working with the same director.  
An order to find what the difference is between the groups, Mann-Whitney U-test was used on the binary 
combinations of groups. As a result of the analysis, differentiation was observed among the teachers working with 
the same manager as described; 1 year and under and 1-5,(U = 10249.50, p <.01). On the other hand, difference was 
found between teachers' perceptions of mobbing who works 1 year and under and 6-10 years with the same director, 
(U = 3267, p <.01). Such results according to the variable, period of time working in the same school, is compatible 
with the Mann-Whitney U-test result to find the difference between the groups. 
 
5.3. Relationship between teacher' self-efficacy perception and acts of mobbing applied by colleagues: This section 
of the survey aims to find if there are any changes in teacher's teaching proficiency perceptions as a result of 
mobbing applied by colleagues. In order to determine such relationship, correlation analysis has been applied and 
the results are shown in Table 7. 
 
Table 7. Correlation values in regards to variables of teacher  self-efficacy and acts of mobbing carried out by colleagues. 
 
 SSMS KYKIS OY OK OE YA SO MUPY 
OGR 
YTR 
SSMS 1         
KYK S ,85(**) 1        
OY -,32(**) -,32(**) 1       
OK -,14(**) -,12(*) ,39(**) 1      
OE -,19(**) -,15(**) ,48(**) ,52(**) 1     
YA ,10(*) ,09 ,08 ,07 ,08 1    
SO -,25(**) -,25(**) ,80(**) ,44(**) ,50(**) ,10(*) 1   
MUPY ,97(**) ,94(**) -,33(**) -,14(**) -,18(**) ,10(*) -,26(**) 1  
OGR 
YTR -,23(**) -,21(**) ,80(**) ,70(**) ,74(**) ,40(**) ,81(**) -,23(**) 1 
** Correlation significant at 0.01 level* Correlation significant at 0.05 level 
SSMS: Attacks against Social Status and Occupation KYKI
Reputation OY: Teaching Qualification OK: Organizational participation OE: Organizational Impact, YA: 
The Perception of incompetencey, SO: Caring for Classroom, YUPY: mobbing carried out by administrators 
-efficacy 
 
According to table 7, It has been observed a low level, inverse, negative and significant relationship with the 
following notions and their sub-dimensions; Mobbing carried out by colleagues against teacher, behaviors on the 
dimensions of "attacks against social status and occupation", teacher's competency, teaching efficacy (r =-, 325, p 
<.01), organizational participation (r =-, 145, p <.01) organizational domain (r =-, 191, p <.01) and the class count (r 
=-, 254, p <.01). Between the same sub-dimensions of mobbing and "Perception of incompetency" a low level, 
linear, positive and significant relationship has been observed (r =, 101, p <.05). Between the dimensions of 
Mobbing applied by colleagues "attacks on the person's quality of life and dignity" and teacher competence, 
teaching efficacy (r =-, 321, p <.01), the organizational participation (r=-, 127, p<.05) the organizational domain (r 
=-, 152, p <.01) and class count (r =-, 250, p <.01) low level, negative and significant correlation has been observed 
in the opposite direction. There is no significant relationship between the same sub-dimensions of mobbing and 
 
Amongst all the dimensions between mobbing applied by colleagues and teacher competency except the perceptions 
of incompetency, there is a low-level, negative and significant relationship in the opposite direction, (r= -, 237, 
p<.01). Accordingly, increased level of mobbing applied by the colleagues to teachers; can be said to show a 
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decrease in teacher's perception of competence. When r2 is taken into account, 0.56% of the change in the 
perception of competence of teacher's surveyed is due to the actions of Mobbing applied by the colleagues. 
 
5.4. Investigation of teacher's self efficacy perceptions of the actions of mobbing applied by colleagues in 
accordance with their individual features: In this section of the survey, the relationship between mobbing applied by 
colleagues and the individual variables is studied. The survey results were subjected to the Kolmogorov-Smirnov 
(KS) test and results in p <.05. Non-parametric statistical methods were used in these tests due to the answers given 
showed significant deviation from normal distribution and contain a heterogeneous structure. According to gender 
and branch analysis, the results of Mann-Whitney U test is presented at table 8 
 
Table 8. U-  self efficacy  perception of mobbing in terms of gender and branch  
 
  N Rank 
mean  
Rank sum U p 
Gender Female 191 203,81 38724,50 20579,50 ,642 
Male 221 208,80 46353,50   
Branch Classroom 
Teacher 
208 195,16 40593,00 18857,00 ,032 
Secondary 
Teacher 
204 218,06 44485,00   
 
Mobbing applied by colleagues in terms of gender remains the same (U=20579, 50, p>.05), in terms of individual 
discipline [U = 18857.00, p <.05] seems to vary. Considering the average row, branch teachers compared to 
classroom teachers are more vulnerable to actions of mobbing applied by colleagues. At table 9, self 
efficacy perceptions of mobbing applied by the colleagues according to the variables of age, marital status, 
education level, working methods, professional seniority, working period of time in the same school and with the 
principal, Kruskal-Wallis test results can be summarized as follows. 
 
Table 9. Correlation values in regards to variables of teacher  self-efficacy and acts of mobbing carried out by colleagues. 
  N Rank 
mean 
sd X2 p Significant difference 
Work Type Permanent 328 198,63 2 13,240 ,001 temporary- permanent, 
Temporary 59 254,06    temporary- on payroll 
On Payroll  25 197,48     
Working Period 
With The Same 
Principal 
Less Than 1 Year 221 185,65 3 19,317 ,000 1-5 years  1year and 
under,  
6-10 years - 1years and 
under  
1  5 Years 133 233,89    
6  10 years 43 232,76    
10 years and above 15 195,53    
 
Teacher's self efficacy perception of mobbing applied by colleagues did not differ significantly according to age [x2 
(sd=2, n=412) =,815, p>.05], marital status [x2 (sd=2, n=412) =4,609, p>.05]education level [x2 (sd=2, n=412) 
=,902, p>.05] and occupational seniority [x2 (sd=6, n=412) =7,293, p>.05] and period of time working in the same 
school x2 (sd=3, n=412) =5,638, p>.05] 
 
5.4.1 Work type: Acts of mobbing applied by colleagues shows a significant difference according to different modes 
of operation, [x2 (sd=2, n=412) =13,240, p<.01]. Looking at averages, teachers are working in groups respectively as 
described; contracted, paid staff and staff on payroll.  
In order to find out what the difference is between the groups, Mann-Whitney U-test was used on the binary 
combinations of groups. As a result of the analysis, teacher  self efficacy perception seem to be different for those 
who works on contract basis (U=7070, p<.01.).  
This difference can be explained as contracted employees are more exposed to mobbing. On the other hand, there 
are differences in the perceptions of contracted teacher and the ones on the payroll (U = 538, p <.05.). This 
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difference is not statistically significant due to the sample number of teachers in the payroll status, but in support of 
a previous result. 
 
5.4.2. Period of time working with the same director: In terms of period of time working with the same director, 
mobbing applied by colleagues shows a significant difference, [x2 (sd=3, n=412) =19,317, p<.01]. The row average 
is as follows; 1-5 years, 10 years and older and for a period of 1 year and six years working with the same director.  
In order to find what the difference is between the groups, Mann-Whitney U-test was used. As a result of the 
analysis, differentiation was observed among the teachers working with the same colleague, (U=11245, p<.01). On 
the other hand, differ self efficacy perceptions of mobbing who works 1 year and 
under and 6-10 years with the same director, (U=3645, p<.05). Such results according to the variable, period of time 
working in the same school, is compatible with the previous results as it is observed in the mobbing applied by 
administers.  
 
5.5. Variables self- efficacy perception: In this section of the survey, the relationship between 
mobbing applied by colleagues and the individual variables is studied. The survey results were subjected to the 
Kolmogorov-Smirnov (KS) test and results in p <.05. Non-parametric statistical methods were used in these tests 
due to the answers given showed significant deviation from normal distribution and contain a heterogeneous 
structure. At table 10 Mann-Whitney U test results of teacher's self-efficacy perceptions are given. 
 
Table 10. U- self efficacy perceptions of teaching efficacy in terms of gender and branch 
 
  N Rank 
mean 
Rank sum  U p 
Gender Male 191 200,21 38240,50 19904,50 ,319 
Female 221 211,93 46837,50   
Branch Classroom 
Teacher 
208 210,13 43706,00 20462,00 ,533 
Secondary 
Teacher 
204 202,80 41372,00   
When table 10 examined, Teacher's self- efficacy perceptions did not vary significantly in terms of gender 
(U=19904,50, p>.05 and in terms of individual discipline (U=20462,00, p>.05). 
 
Conclusion 
Mobbing carried out by superiors and colleagues plays important role on teacher's self-efficacy perceptions. 
Mobbing carried out by both administrators and colleagues affects teacher's teaching competence, attitudes and 
behaviors and their principles of organizational impact and care for class, in other words, it can be claimed that 
mobbing negatively affects teacher's self-efficacy. 
It can be said that resolution of important problems in school by offering constructive and creative solutions to the 
 
It can be said that 24% o
carried out by administrators. 
According to research findings, male teachers compared to female teachers and subject teachers compared to class 
teachers are more exposed to mobbing also teachers in the age group of 33 to 42 compared to the teachers in the age 
group of 43 and above age and 23 to 32 are more exposed to mobbing by their administrators. 
Davenport, Schwartz, and Elliott (2003, p. 51), as a result of their research work, in the lives of the people who are 
exposed to mobbing and usually in their professional work life, they showed many positive features such as 
intelligence, competence, creativity, honesty, success, and idealism. Some of the studies from the related literature 
(Randall, 1997) explains the reason for experiencing mobbing as victim's self-confidence is high and cannot be 
achieved by those around the victim(cited: Ergener, 2008). Based on these findings, it can be said that teachers 
experience severe loss in their perceptions of self-esteem. 
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In addition to the relationship on the literature of mobbing-efficacy, as a result of the mobbing in the workplace, it is 
stated that individuals have lost their professional capability; have become psychologically exhausted, unhealthy 
individuals crowded the community (Tinaz, 2006, p. 184).  
Levels of teacher's self-efficacy perceptions in the sample and mobbing-efficacy relationship of efficacy results are 
analyzed together; the result of the research was compatible with the literature. 
In the literature, there have been reported cases of mobbing applied by administrators especially against the young, 
free-thinking and highly courage teachers (Cobanoglu, 2005, p. 144). By examining the relationship between the 
(Yilmaz, 2008). As a result of the research carried out by Niedl (1995), it is observed that increases in age also 
increase the risk of being victims of mobbing.    
On the contrary, Gokce (2006) thinks that there are no significant differences in terms of age in the number of 
teachers who fell victim to the actions of mobbing. 
Even though the same variable shows differences in the results of the average period of time working with same 
director 6-10 years, average period of time ranges from 1-5 years because of the acts of mobbing applied by 
colleagues as opposed mobbing applied by directors.  
In terms of time this differentiation due to the mobbing applied by colleagues can be explained with the opinion 
ones who consider themselves to be belong to the environment outside of their colleagues" (O'Conner, 2004, p. 5: 
cited: Gokce, 2006). 
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